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Abstract 
Paper deals with implementation of multicultural education topics to the literary education based on the common socializing and 
formative functions of both disciplines within the educational framework. Paper´s core is formed by presentation of research that 
was focused on monitoring of present state and current possibilities of multicultural education realized through the work with 
artistic text during the literary education classes held at the upper stage of elementary schools, namely from the teachers´ 
perspective. To reach the most accurate findings we chose quantitative method of questionnaire survey. During the research 
survey we tested five hypotheses that were vital for description of factors truly influencing form of the multicultural education 
(form of supportive curriculum, teacher´s age, taught subjects, teacher´s relationship to the subject etc.). Present form of 
multicultural dialogue during the work with artistic text was mapped through survey items.  
 
© 2014 The Authors. Published by Elsevier Ltd. 
Selection and peer-review under responsibility of the Organizing Committee of LUMEN 2014. 
Keywords: literary education; artistic text; multicultural education; elementary school 
1. Introduction 
Efforts leading to preparation of the future generations for life within the culturally heterogeneous society are 
reflected in the modern world educational strategies. Multicultural education has been integrated within the 
environment of Czech elementary school and its curriculum documents – Framework Education Programme for 
Elementary Education – in form of sectional theme for several years (Balada, 2009). Multicultural education 
presents one of the basic educational factors in the area of development of students’ intercultural capability. 
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Appropriate area for functional and effective implementation of multicultural education topics is represented for 
example by connection of its contents with activities running during the literary educational process.  
Literary education is traditionally connected to informative, formative and esthetical function, but there is 
however a certain transformation undergoing at present. Subject´s profile is being adjusted to the changing society 
and its needs. It is thus possible to observe emphasizing of esthetical and educational functions of literary education 
or its connection to other subjects of formative character, for example to ethic education, personal education and 
social or multicultural education. Socialisation, literary socialization (Dawidowski, 2006) and formativeness is 
perceived as fundaments of multicultural education realized at literary education classes. According to Wrobel, 
creation of individual cultural identity, intercultural connection with literary text, different cultural artefacts or 
different ways of text perception within the frame of group take place during the literary educational process 
(Wrobel, 2006). Author thus draws attention to socializing factors of work within the intercultural literary education, 
both in the double dimensional relation of student / literary text, and in relation to multidimensional relation, it 
means student / literary text / social group, which takes part in the development of intercultural conception of the 
student.  
Factor that significantly determines overall form and efficiency of multicultural literary education is presented by 
a person of a teacher. Current curriculum policy requires teachers who are capable of adequate reactions to the 
changing social environment and to the consequent changes within the curriculum frameworks. Practical effect lies 
not only in the need of active approach leading to knowledge extension and development of pedagogical-
psychological and didactical skills, but at the same time in orientation within the cultural, socio-economic, political 
and historical events that are being involved to the contemporary educational practice also in form of sectional 
themes.  According to Moree (2008), key role within multicultural education is presented by a person of the teacher, 
his/her cultural identity, approaches, intercultural sensitivity and also his/her own experience with cultural diversity. 
However, basic premises of successful realization of multicultural education are expressed by teacher´s motivation 
itself. 
Multicultural literary education is boundary discipline which is quite new and it is seeking its conceptual 
framework. We proceeded from this fact during the realization of complex research survey that views the 
multicultural literary education from the position of persons involved – pedagogues teaching on the second grade of 
elementary schools.  
2. Research objectives 
General objective of the research survey is to map the current state and present possibilities of multicultural 
education realized through work with artistic text within the literary education classes held at the second grade of 
elementary schools, namely from the teachers´ perspective. Our research is divided into two areas – research and 
exploratory. When mapping the character of multicultural literary education from the teachers´ perspective we form 
the research objectives (relational) which represents relation between two or more variables, and exploratory 
objectives (descriptive) which does not involve this relation and they present descriptive character.  
2.1 Research hypotheses 
Research hypotheses are focused on determination of relation between usage of the latest reader book series and 
application of multicultural themes to the education, between inclusion of multicultural literary education to school 
educational programme and orientation of teachers within the given problems and further between realization of 
multicultural education and teachers´ age, taught approbation and attitude to literary education. On the basis of the 
research objectives we defined following research hypotheses:  
 
x H1: Teachers using reader books published after implementation of Framework Education Programme for 
Elementary Education apply multicultural themes into the literary education more often than teachers using 
reader book series published before implementation of Framework Education Programme for Elementary 
Education.  
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x H2: Integration of multicultural literary education to the school educational programme positively affects 
teacher´s knowledge of particular literary works with multicultural themes.  
 
x H3: Literary education teachers aged to 30 involve multicultural themes to the education more often than 
teachers within other age categories.  
x H4: Teachers of humane subjects involve multicultural themes to the literary education more often than 
teachers of other than humane subjects.  
x H5: Teachers with positive attitude to literary education involve multicultural themes to the literary 
education more often than teachers with negative or neutral attitude to literary education.  
2.2 Research objectives 
Within the research part of the survey we focused on mapping of multicultural education character. In the first 
part we aimed at the attitudes of teachers of literary education regarding multicultural education, its efficiency and 
connection possibilities between literary and multicultural education. We also tried to determine whether there is a 
linkage between educational contents of multicultural and literary education, what is the degree of teachers´ 
orientation within the researched problems and whether the teachers involve multicultural themes to their classes 
and what parts of multicultural education they focus on. We were also concerned about methods considered by 
teachers to be the most suitable for the multicultural education and we were interested in the difficulties the teachers 
face within the education.  
3. Research method 
Unstandardized questionnaire was selected as a method for data collection. The questionnaire included items 
discovering basic respondents details (sex, age, length of pedagogical practice, taught subjects), 22 items mapping 
present state and possibilities of multicultural education from the perspective of literary education teachers and 13 
scale items focused on attitudes of literary education teachers related to the multicultural education. Total number of 
566 elementary schools was addressed during the research process. We gained total number of 212 completely 
finished questionnaires.    
4. Research survey results 
4.1 Research part results 
Statistical significance was tested by means of chi-squared test of independence for 2x2 table. This test is used 
for determination of existence of relation between two pedagogical phenomena which were intercepted through 
nominal measurement. Through verification of hypothesis 1 it was proved that teachers using reader book series 
published in reference to Framework Education Programme for Elementary Education involve multicultural themes 
to the literary education more often than teachers using other reader book series. This conclusion corresponds to the 
results of reader book series content analysis, realized within the frame of complex research, where new reader 
books contain larger number of monitored texts and challenge teachers to involve the multicultural themes to the 
education with a higher frequency. 
After consideration of the statistical hypothesis we also accepted hypothesis 2, which claims that there is a 
relation between integration of multicultural literary education to the school educational programme and teacher´s 
knowledge of particular literary works. We consider the hypothesis confirmation as a positive result. Based on this 
confirmation it can be assumed that teachers reflect requirements determined within the school educational 
programme and this is positively shown in their orientation within the relevant themes. Implementation of synthesis 
of multicultural and literary education into the school educational programme takes place not only within theoretical 
and formal level, but it can be also found within form of real education.  
Through realization of research survey we found out that implementation of multicultural themes to the literary 
education classes is not affected by the age of a teacher. Hypothesis verification did not prove a statement, where we 
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proceeded from the theory of D. Moree (2008), which supposes that teachers of so-called transformational 
generation grew up in the multicultural world and this problematic is a matter of fact for them. The statement also 
proceeded from the researches (for example Varianty project) proving that teachers aged to 30 were educated at the 
pedagogical faculties at the time when the multicultural education had already been a part of Framework Education 
Programme for Elementary Education and at the same time it had been involved to the form of university studies. 
Based on the verification of hypothesis 4 we can state that teachers with humane subjects involved in their 
combination involve work with literary text with multicultural themes to the literary education more often than 
teachers who teach subjects like chemistry, physics, mathematics, physical education or information technology 
together with their mother tongue and literary education.  
Hypothesis 5, which states that frequency of involvement of multicultural themes to the literary education by 
teachers with positive attitude to the literary education varies from the teachers with negative or neutral attitude to 
literary education. It is likely that teachers who teach literary education with pleasure perceive work with literary 
texts as the possibility for disclosure of text´s inner meaning by students, for interpretation of the texts and also as 
the possibility for involvement of present topics which can affect their attitudes and opinions and form their 
personality in a needed direction. 
Through verification of the hypotheses we identified factors influencing involvement of multicultural themes to 
the literary education – form of state educational framework, involvement of multicultural literary education within 
the educational school conception, humane orientation of a teacher and his/her positive attitude to the literary 
education as a discipline forming student´s personality.  
4.2 Pedagogical research results 
On the basis of evaluation of scale items and within the area of attitudes of teachers of literary education towards 
multicultural education we reached the following conclusions:  
Most of the literary education teachers agree to involve the multicultural education to Framework Education 
Programme for Elementary Education (81.6%). Total 51.4% of teachers take active interest in the multicultural 
education problems. However, at the same time part of the teachers ironically tends to monocultural educational 
model, it means that according to their opinions the students should receive information regarding their own country 
mainly (41.5%).  
Total 79.7% of teachers agree that literary education offers many possibilities leading to fulfilment of objectives 
within researched sectional topic. Almost the same number of teachers (75.5%) assumes that such a multicultural 
education approach can influence students´ attitudes and opinions towards intercultural toleration, elimination of 
prejudices and racial (religious or other) intolerance. Most of the teachers (83.5%) suppose effectiveness of 
multicultural education to be influenced by choice of methods regarding work with an artistic text.  
Teachers consider present multicultural education to be rather ineffective (47.7%); appreciable effects are seen by 
37.7% of questioned teachers. However, most of the teachers (76.9%) suppose that school can through its influence 
contribute to the intercultural toleration between people. They consider teacher´s personality, attitudes and opinions 
to be one of the determinative factors (84.9%). 
Through evaluation of questionnaire items we reached the following research survey results:  
It was found that 77.8% of teachers work with literary text with multicultural themes, most frequently every 2 
months (37%). Limited number of lessons, weak knowledge of multicultural education theory and students´ or 
teachers´ lack of interest in the researched topic are the reasons why teachers do not work with these texts.  Most of 
the teachers (83.6%) had involved multicultural themes to the literary education classes before the implementation 
of Framework Education Programme for Elementary Education, the rest reacted to the requirements of particular 
curriculum document through these activities and they involved them to the education only in connection with this 
curriculum document.  
Within the literary education teachers most frequently focus on themes of multicultural tolerance, mutual respect, 
attitudes towards differences and relations between cultures. They also do not leave out topics of multicultural 
character of present world and racial, religious or other intolerance, discrimination, xenophobia, prejudices and 
stereotypes.  They less frequently choose topics corresponding to the new, transcultural conception, it means 
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development of individual student´s cultural identity, work with personal stories and others. We can thus observe 
persistence to the old, cultural standard conceptual attitude towards multicultural education.  
Fairy tales of other nations, literature by authors of other nationalities and cultures, legends and books of travels 
of other nations are by teachers considered to be the suitable multicultural education tools – we can again observe 
dominance of cultural standard approach, aimed at a presentation of other cultures specifics. Teachers stated themes 
of holocaust literature only sporadically and this is one of the interesting survey findings.  
Teachers suppose discussions or interviews, methods of critical thinking, dramatization and role playing, 
experience methods and project methods to be the most suitable methods for work with literary text with 
multicultural themes. Within the classes the teachers most frequently use means of discussion or interview, method 
of critical thinking, standard literary text analysis and roleplaying. Through Spearman´s rank correlation coefficient 
we found out that the both method ranks are similar to each other and this means that teachers use during work with 
multicultural themes methods which they consider to be suitable and efficient. However, selection of the appropriate 
methods and literature samples represents the most frequent complication which the teachers face during the 
integration of multicultural themes to the literary education.  
5. Conclusion 
Within the paper we focused on presentation of research survey results aimed at mapping of present state and 
current possibilities of multicultural education realized within the work with text of art character. Synthesis of 
multicultural and literary education is based on formative and socializing function of literary-educational process. 
Person of teacher significantly influences form of such a multicultural education and that is why the research survey 
was mainly focused on the teachers. We consider the following finding to be very important – most of the teachers 
perceive this educational area as effective under condition that suitable methods were used when working with 
literary text and they realize the fact that literary education offers many possibilities for work with multicultural 
themes and for preparation of students for life within the culturally heterogeneous society. However, we were 
surprised that teachers consider the current multicultural education to be ineffective although they are aware of its 
potential to develop the intercultural competences of the students. We can assume that sceptical attitude of the 
teachers towards efficiency of multicultural education is caused by present insufficient state of relationships between 
people of different cultures, multicultural education character and its results indistinct from the short-term 
perspective, attaching importance to dominant educational influence of a family etc. We also consider continuance 
of the cultural standard conception to be considerably limiting. 
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